\,\}ELL-BEING & PERSONAL GROWTH

ThemPra Social Pedagogy
Community Interest Company



Social Pedagogy i Discovering Young Peopleds Pot

We¢KS GSNY LISRIFI23dz2S RSNRAGSA
teacher, but to the watchful [...] guardian whomesponsibility [in
antique Greece] it was to lead (agogos) the young boy (paides
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ing with the child, of caring for the child. This is a kind of 'leadi
that often walks behind the on@ K 2 A (@an Mar8nR9®1).37)

Social pedagogyffers a holistic way of working with children, young people and families in ways that sup-

port their well-being, learningand growth.At the heart of social pedagogy lies a belief that each person de-
serves to be treated with dignity and possesses unique inner richness and potential, which we can help

them unfold. To do so requires meaningful and authentic relationships thelble us to recognise a per-
az2yQa LRGOESYGAlIfY GKSANI ljda f AGASaAaTE &aGNBy3aIdKa FyR A
and families can experience their resourcefulness and develop new abilities. This is why social pedagogy is
often translated as education in the broadest sense of the term, as connecting head, heart and hands.

In much of continental Europe and other countries like Brazil, there is a strong tradition of social pedagogy
as an academic discipline and field of practice.&@edagogues tend to work in a variety of educational

and care settings, starting frothe early years, through tschoolsresidential careplay andyouth work,
community and family supporsocial workaddiction work, prisonssupport for people wittdisabilities

and care for the elderly. At first sight, some of these settimgy not seem tdhave much in commor¥et,

there is a shared ethical underpinning, an understanding that in any of those settings we can make a posi-
tive difference not just for th individuals but actually for society as a whole if we create an environment
that enhances welbeing, supports learnindnuman growthand social inclusiothrough empowering rela-
tionships. In this sense, social pedagogy seeks to find educational seltgisncial issues by connecting
individuals to society.

PR
The appeal of social pedagogy lies in the .

fact that it is more than just an approach, .
to practice; it is an ethical orientation i
that can be applied to the whole organi- /4,
sation and the wider socipolitical con-
text. Its holistic orientation seeks to en- 4
sure that every person within society is
treated with dignity and feels enabled to !
unfold their potential. %
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W{20AFf LISRII23& KIF & LINI
ing and very much connected me to whyddrae a
foster carer in the first place. Although I still have lot:
to learn, social pedagogy is really starting to change
my thinking about whole life education, myself, othel
people and ultimately to what it is to really put our fos
ter daughter front anccentre and help her to be all she
Ol Yy (iést& €ar& on Head, Heart, Hands programme)

Unlike in many European countries, developments around social pedagogy are relatively new in the UK.

Whilst there tas been over 20 years of research into social pedagogy, the first pilot project aimed at devel-
oping social pedagogy in residential child care practice was set up in 2007. Since then more and more chil-
RNByQa K2YSa Ay 9y3afl yR tiafpgedagofyhsian bvgrchikg c@neptaab 3 dzy  d:
framework. Yet, from early on, there has been recognition that social pedagogy should not just be limited

to residential settings and could help raise the status of residential child care by being applied melye wid

In 2013 The Fostering Network launched Hiead, Heart, Handdemonstration programme introducing

social pedagogy into foster care. More recently there has also been interest in early intervention and family
support services, a governmefunded pilotwith two Camphill communities for adults with disabilities,

creative arts projects drawing on social pedagogy, and an emerging curiosity within social work more

widely, early years, schools, youth work and youth offending.
\e\ead +H9¢9
At the same time as these piongeg efforts have started to illustrate the poten- .Qe@ f’x
tial of social pedagogy, various universities have developed course modules in ,g?o- '

cial pedagogy as part of degree programmes in youth and community work, soéial

work or working with families. There are alaar@ntly two existing BA qualifica-

tions in social pedagogy, with more under development.

Research bythe Thomas Coram Research Unit suggésksl & Wa 2 OAl f LISRIF 3238 LINR D/
fessional educatio NI YS42NJ] F2NJ NBAARSY (ALt OFNB Ay 5SyYl NJ
GSNE GKFY Ay AAYAfIFINI AyadAddzianzya Ay 9y3IftlyRZ | yR
GSNRA&aGAOa 2F (GKS &0l T thesE RocduktrSedratds of loikbe#ter oking ped- LINI O
ple completing secondary education are twice as high compared to thal#bers of lookeéhfter young

people and careexperienced adults in the criminal justice system are significantly lower and heddted

outcomes are better too. Many of these differences are also due to differences in the wider care system:
countries with a strong social pedagogy tradition are oriented more towards supporting families whereas

the UK system has taken a much narrower childgotbn orientation.

Evaluations here in the UK suggest that social pedagogy can make a substantial difference to frontline prac-
GAOSsT 2NHIFIYyAalLGA2y It OdzZ G§4dz2NB | yR GKS 6ARSNI OF NB &
cial pedagogical cultureave generally seen the following improvements:

m for children improved engagement with education and increased educational attainment, im-
proved relationships with staff and peers, a higher sense of involvement and increased happiness
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and weltbeing leadig to significant reductions in physical restraints, vandaaswh absconding as
well as improved placement stability.

m for staffmembers:improved wellbeing and motivation, better relationships with young people,
colleagues and other professional group®da increased confidence, feeling encouraged to be
themselves, bring in their own interests and creativity, higher levels of trust and autonomy, and an
increased ability to reflect.

® for teams a more positive, nofudgmental culture in the home, increasednse of ownership for
0KS K2YSQa @I fdzSa |yR @A aA 2-ygEnciwsikingPa@ochighe@® Y Y dzy A
retention.

Many of these outcomes can also result in significant financial savings for organisations and local authori-
ties through costswvoided in the short, medium and long term. More importantly though social pedagogy

Oy KSfLI YF1S I 06A3 RAFFSNBYyOS (2 OKAftRNByQa OF NB
Cares? Trust summarised that, in Es&§é®, 2 OA | £ LIS R 3 2lifledencK. MRingsYare BBierko d@ A 3
YR GKSNXQa | o0SGGSNI NBflFiA2yaKALl gAGK adlF¥FFfFo 28§

ISHUKSNXY LGQ& 0SIdziATdzZ KSNBE® L asSS dKAa LXIOS I a

For further information aboutacial pedagogy please
visit our websitevww.thempra.org.ukor email us at
dialogue@thempra.org.ugg S QNBE K I LILIe
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Aims of Social Pedagogy i the Diamond Model

The Diamond Model symbolizes one of the most fundamental underpinning princigesiaf pedagogy:
there is a diamond within all of us. As human beings we are all precious and have a rich variety of
knowledge, skills and abilities. Not all diamonds are polished and sparkly, but all have the potential to be.
Similarly, every person halsd potential to shine out and social pedagogy is about supporting them in

this. Therefore, social pedagogy has four core aims that are closely linkedreivgland happiness, holis-

tic learning, relationship, and empowerment.

The overarching aim of all social pedagogic practice is
provide weltbeing and happiness, not on a shéetm
needsfocused basis, but sustainably, through a rights WELL-BEING & HAPPINESS
based approach. While the terndaell-beingdand chap-
pines®are sometimes seen as onedithe same, in our
understanding they are notionally different: happiness
describes a present state whereas wadling describes a
longlasting sense of physical, mental, emotional and
cial weltbeing. In combination we can get a holistic vie
of a persmé weltbeing and happiness. Importantly,
well-being and happiness are very individual and subje
tive: whatcauseshappnessis highly individual As a re-
sult social pedagogic practice is very contgpecific and
highly responsive to the individual raththan adopting
a onesizefits-all approach.

d_earning is the pleasant anticipation of @aeel§ according to the German philosopher PeBoterdijk

(cited in Kahl, 2001: p.110)n this sense, holistic learning mirrors the ainwefl-being and happinessit

must be seen as contributing to, or enhancing, our Melhg. Learning is more than what happens at

school, it is a holistic process of realizing our own potential for learning and growth, which can take place in
every situaion that offers a learning opportunity. Holistic learning is albifeg process involvindhead,

heart, and hand§(Pestalozzi). Social pedagogy is about creating learning opportunities, so that people get
a sense of their own potential and how they haleveloped. As we are all unique, so is our potential for
learning and our way of learning and development.

Central to achieving these two aims is the pedagogic relationship. Through the supportive relationship with
the social pedagogue a person can experience that someone cares for and about them, that they can trust
somebody. This is about giving them the abskills to be able to build strong positive relationships with
others. Therefore the pedagogic relationship must be a personal relationship between humanibsings

cial pedagogues make use of their personality and have to be authentic in the relgpionsich is not the

same as sharing private matters. So the pedagogic relationship is professional and personal at the same
time, thus requiring from the social pedagogue to be constantly reflective.

1Kahl, R. (2001). Lernen ist Vorfreude auf sich seééstagogik 1110113.
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Alongside the relationship, empowermentdsuicial in order to ensure thatn individual experiences

sense of control ovetheir life, feekinvolved in decisions affectirigem, and isable to make sense oieir

own universe. Empowerment also means tha individual isable to take on ownersp and responsibility

for their own learning andheir own welltbeing and happiness, as wellthsir relationship with the com-
munity. Social pedagogy is therefore about supporting people's empowerment, their independence as well
as interdependence.

In order to realize these core aims, social pedagogy has to be about providing positive experiences. The
power of experiencing something positivesomething that makesomeonehappy, somethinghey have
achieved, a new skilhey have learned, the caring support from someone éldgas a double impact: it
raisesthe individualsselfconfidence and feeling of seiorth, so it reinforcesheir sense of welbeing, of
learning, of being able to form a strong relationship, or of feelinmgpowered; and by strengthenirtgeir
positivesthe personalso improvetheir weak sides so that negative notions abdiir self fade away.

Due to its interdisciplinary roots, social pedagogy offers a conceptual framework that can help guide holis-
tic practice. As an academic discipline, social pedagogy uses related research, theories and concepts from
other sciences to ensure a holistic perspective. This means that in realizing those core aims there is a lot of
inspiration to be taken from what resedr@and concepts tell us about related areas. All four aims point at

the fact that social pedagogy is about process. Weihg and happiness, holistic learning, relationship, em-
powermenti none of these are a product that, once achieved, can be forgottais.i§ why it is important

to perceive them as fundamental human rights that we all constantly need to work on if we want to ensure
that nobodys rights are violated or neglected.

This perspective of social pedagogy means that it is dynamic, creativpr@abssorientated rather than
mechanical, procedural, and automated. It demands from social pedagogues to be a whole person, not just
a pair of hands. It is therefore not surprising that many professionals in Essex and elsewhere have taken a
keen interestin social pedagogy and have found it possible to relate both at a personal and professional
level to its ethical orientation and ambition to provide children and young people with the best possible life
experiences.

/€\

© ThemPra Social Pedagogy Community Interest Company
www.socialpedagogy .co.uk




Nonviolent Communication

Nonviolent @mmunicationis based on the work of the American psychologist Marshall Rosenberg. It em-
phasises how we can engage with other people in a way that avoids judgments and conflict by expressing
feelings and needs. Through this, Rosenberg argues, wenspathise with each other andonnect with

other people as equal human beingscognisingour commonalities rather than our differencesssen-

tially, nonviolent communication is underpinned by the idea that we aII have the capacity to be compas—
sionate withoth&dB o6 dzi 2FGSy R2y Qi KI @& £ ) :
G2 dzy RSNRGIFYR SIOK 20KSNBRQ SY
happen as aresultyheng S GNB G2 YSSG 2 dzNJ
way of doing thisn a manner that recognises or understands other |
pS2 L) SQa FSStAy3aa YR ySSRao Cgs
OKAft RQa (GSIFOKSNRE WAYIlIOoAfAGlREQ B
class and think that the teacher is simply incapable or. I@zy re- L
sponse is perhaps motivated by our anxiety thaNdOUOK A f R &
as much or will find the class boring and misbehave. Most likely,
though, the teacher will have the same anxieties, not just for our ch
odzi F2NJ Fff OKAfRNBY Ay (KS Off
be that they feel unsuppaed in working with a big classroom full of 7
children, all of when have different needs and learn in different ways
Therefore, if we realise that we actually feel similarly to the teacher == ’ i
and have the same needs, we can avoid accusing the teacher ofibeapable(or Worse)and instead
think about constructive ways forward.

Within social pedagogical settings, nonviolent communication is intended to achieve several aims: to help
children understand their own feelings and needs and how these might influaeaebehaviour (for in-

stance, what they are thinking and feeling when they are angry and lash out), to show children that we care
about them by empathising with their emotions and giving them emotional support, to deescalate and re-
solve conflicts in a wathat enables children to understand how others might be feeling. All of this serves

to strengthen the relationship between the social pedagogue and the child and set in motion important
learning processes for the child. To highlight this, here is an pbegimom a Danish nursery called The

Green Giraffe, which uses nonviolent communication on an everyday basis. The summary was written by a
Scottish residential child care worker, who spent 4 days at The Green Giraffe:

WYne of my most important findings wesat the pedagogue should make observations not judgments.

Within the context of the nursery this proved to be crucial in achieving its peaceful and harmonious atmos-

LIK SNB @ LT 2yS OKAtR G221 | y2iddKSNI Ofdnitoherameiw@ & = 2 N
280 2NJ dzyal FS {0808 62dd R YH1S Iy 2048NBIGA2Yy 2V
jumping to the rescue unless immediate danger was present. This observation would always be factual,

Gt 221 Fd oKI G202 diNg OGS 28/ LIKIFEAS AR FfFaa 2F YAT1€é 2N
look now that you have run into her? Do you think she is upset? Maybe you could apologize and look out for
KSNJ ySEG G(GAYSKE ¢KS 06aSyO0S 2 wadie thass it Essdns/uRfoldi K NB
before me | questioned wither | would have reacted in the same way or if | might have said something like
G52y QG 0SS a2 Ofdzvae .Syé¢sx 2N GLFT @&2dz R2 GKFG | 3FA
| considered that Steve had to repeat these same calm, mild mannered, positive, suggestions every day to
O2dzyiif Saa 1ARa @SIENJFFGESNI @S N®PQ
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When using nonviolent communication vaén to share our observa- + SIS0y sy, + FEllNGS "“ﬁ
tions, how a situation might make us feel or how we guiésnakes {:;IETEN SPEAK
somebody else feel, what needs of ours are related to that as well ﬁaﬁ'

%Mm n#p‘:’

20KSN) LIS2L) SQa ySSRaz FyR 6S Y. _'. . e

1. Obsenations. Very often we evaluate, judge, interpret what other people do and are tempted to say

GKAY3IEa ftA1S PR2PNI YKS aa Yl aed&deQ 2N WakKS Aa az
alirdSySyida OFrNBFTdAZftex Al Aa Srae G2 asSsS GKIFG (K

haved and what really happened Yy R G KS& OSNI I Ayf & ®&ignothiw sBrife¥ SNJ |
body else should behave, what we would like them to do differently. It is therefore important to distin-
guish observations from interpretations, tosayk A y3a f A1 S WL &A1 SR &2dz (2
the table but when I turnedargiR @2 dz (221 2yYSQ 2NJ WgKSy KS OI f ¢
a0 NISR ONRBAY3IQ 2N WakKS ¢gSyid G2 3ISG KSNRESETF |
g2dzf R ftA1S 2ySz (22Q0

2. FeelingsSometimes our judgments make it obvious how we feeftdeast we think they do. But very

2FGSYy 46SIHR29200KA Bt 32 YSGKAY 3 IdisthRdghichibétwedmhatwe 1 Q& A Y

think and how we feel, to dig deeper and find out perhaps why we have angry thoughts when some-
one tailgates us in therar and that these angry thoughts were brought on by our feeling scared and
vulnerable That then allows us to express our feelings in a way does not imply judgment or blame

OWez2dz NBO1ftSaa ARA20 akKz2dzZ R f SI NYy dfeted by 2sittRNA 3S H
GA2Yy O0WHgKSY &2dz OKIFIy3aSR flySa NAIKG Ay FNRBRYyd 27

likely to get a compassionate response from someone else instead of leading to escalation.

3. Needs:Behind every human behaviour éspositive unmet need the need to be loved and the need
to belong might prompt us to be generous and kibdt the same needs might also cause a young per-
son to join a gang. So might the need for safety or the need for structure. Nonviolent communication
argues that we all have the same human needs, that needs are universal, but we have developed dif-

FSNByG adaNrGS3IASa 2F K2g ¢S YSSG 2dz2NJ ySSRao® ! yR

our own needs first, without regard of others. Thisvisy it is important to express our needs, to guess
gKIFIG az2vySoz2Reé SfasSQa ySSRa INB yR G2 Falz F2NJ

0SOlIdzasS @2dzOQNB FSStAy3d dzLJaSid ( Khale ateeddaMdlax 2 K S NJ R

4. Requestin order to show appreciation and help somebody else understand what we would like them

G2 R2X A0 Aa AYLERNIFydG G2 YF1S F NBldsSadx F2N S

GKSNJ GKFYy WR2Yy Qi Nlzy idndtaidendndda AiikeR @ tddoe sondetl S G K |
body, however subtly, to do something we want out of fear, guilt or shame. Rather we want others to
really understand and show compassion or consideration for our feelings and needs. So instead of say-

Ay3 HLOMRPRYGSR GKIG 282dz KISy Qi YIRS 82dNJ K2YS$ 6

2NJ | aKFEYSRE ¢S ¢2dA R LISNKI LA aleé WwAGiQa NBrHffte
really want you to do well in school. | guess you might be feehhgusted and want to relax now, so
g2dA R &€2dz 6S KIFLILR (2 R2 @2dz2NJ K2YS@g2N] Ay KIETF

Although nonviolent communication does not just apply to working with children it has particular relevance
in this area. It gives us a language to show childrem We can live together respectfully, how we can take
responsibility for our actions and empathise with othess that they feel they are equal to us as human

beings.
/€\
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The3Ps
The Professional, Personal and Private Pedagogue

Building trusting and authertirelationships with children is very important in social pedagogy. Through
relationships we can show children that we care, role model how they can have positive relationships with
others, but also learn a lot about who they are. Without relationshipgawe dzf Ry Qi 6S o6t S (2
child, find out what they are thinking about and how they see the world. And without that we would not be
able to help them, tsupporttheir development. After all, every child is very unique, and we can only ap-
preciate heir uniqueness if we know them well, if we look for their hidden talents and find out what brings
them joy or causes them sorrow. For chlldren themselves these relatlonshlps are also very important, and
they want to know who we are as a ' ! 1
person not justwhat we do as a pro-
fessional.

This can often cause challenges for
professionals about what it means to et
be professional and to what extent we ,
are able to be persona%ocial peda- ;
323dz284 ¢2dz2 R | NHdz
professional without being personal,

so wehave to be both. What we must
avoid is not the personal but the pri-

vate self. Especially in Denmark this

distinction is referred to as the 3 Ps:  #3
the professional, the personal and the &
private self of the social pedagogue. ’

Theprofessionalselfis fundamemal, because it ensures that the relationship with a child is both profes-

sional and personalt helps usxplain and understandO K A f R Q & , far &&npld to Rndzithat a fos-

GSNJ OKAftR YAIKG NBFdzaS (2 32 {2 betalsk Bezhashadyraumatico S O d:
experiences in education befar&o the professionaklfdraws onour knowledge of théaw, of relevant

policies and ofresearch, practice evidence and theagnnected to our field of practic& he professional

selfmakes herelationship witha child purposeful, because as professionals we will have particular aims

for the child, for example for a foster girl to get along well with her siblings. In this sense, the professional
selfframes the relationship and ensures thaéwever lose sight of those aims, that everything we do has a
purpose.

Thepersonalselfis about how we engage with the child in a way that shows them who wesarthat we

can develop a bettemore genuineelationship with themBy actually being wheve are and using our
personality, but also showing our flaws, we can encourage children to be who they are and not to feel infe-
rior to us. Using our personal self in a social pedagogical way requires a lot of professional reflections
(which is where the qpfessional self comes inje have toknow whatwe aim to achieve through the rela-
tionship,how the relationship may help the child, why tiégjuiresus to be authentiandhow we can en-

sure that this is beneficial to the childor example, if Aoy hasjust lost a parent we might choose to talk
about someone we have lost who was dear to us, how we have felt and how we have coped with.the loss
This might help the child see thia¢ is not the only one who hdeen in such a situation arithsfelt very

A
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sad, and it might provide a chance to talk about how we can sugpaorthrough this difficult period, how
he might want to commemoratdis parent.

Theprivate selfsets the personal boundaries of whae donot want to (or feel unable to) shamith a

child and should therefore not bbrought into therelationship. The privateselfis whowe are withthose

closest tous, our own familand closest friends. The private self draws the line between what is personal

and what is private, and where we draw thied needs to be our own decision. It is fine to choose not to

share some of our owaxperienceshat have shapedwhg S | N2 SaLISOAlLfte&e AT ¢S
them or feel that sharing them would not be helpful to the chikdr example, if we ardil feeling de-

pressed about the loss of someone dear to us, then sharing thighétboy mentioned aboveouldbe

very unhelpful for both of us. It is also important to understand that often the private self has an effect on
how we engage withachild,2 NJ SEI YL S GKIF{d 6SQft | @2AR GFf1Ay3d |
which might make him feel even more alone, or unconsciously doting on a girl who reminds us of our
daughter. Therefore we need to reflect on our own behaviour and recognise winereactions to a child

may have something to do with what is part of our private,satfd to be open to discuss this in profes-

sional supervision so that we can gain a deeper understanding of our private, personal and professional self
and improve our pactice.

The 3 Ps are all constantly in play during practice, meaning that we need to constantly reflect on how our
work impacts on our professional, personal and private self. Especially in situations where we show our vul-
nerabilities, we must consider hoivmight affect our private self so that we respond in a professional and
personal manner. But the 3 Ps is not just a useful model in challenging practice situations but can be ap-
plied more broadly, as this example from a German youth worker shows:

Wne2 ¥ (KS 02@8a& Ay (KS @&2dziK 3ANRdzL) 6l a tglea | OGAy
his behaviour. | decided to give him attention for positive behaviour instead and we ended up playing table
tennis. | am pretty good at table tennis anddi®wed a keen interest and was eager to beat me. Using the

3 Ps | reflected that professionally | wanted us to get along well, to have a better relationship, to have an
opportunity to find out more about him by just talking. | also wanted him to get batt&ble tennis The

personal self was about using the opportunity to talk a little about myself, my family and find out more

about him and his family. | also wanted him to feel liked for who he is. | also reflected on how | could best
work with his sensef competitivenesg he was desperate to beat me and enjoyed getting close to itin a

couple of sets. The private self in me would normally have responded with being very competitive myself, so

| had to keep that in check, because my professional aimd@ye been undermined. | wanted him to

KI 48 | &4dz00Sa& SELISNASYOS o6dzi 2yS GKFEG KSQR 62NJ S
about. In the end we played for about two hours before he beat me. We bonded really well and he was very
proud of imself. Also his behaviour significantly improved and he engaged far more than he had previ-

ouslyd Q
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The Common Third

LG Aa y2d LRaaraoftSsS i:
But it is possible to create situations,

WKSNBAY Al Aa AYLRaairofs

Activity

( unﬁ_Pedagogue

erso

The concept of the Comom Third is entral to social pedagogad practice
Essentially the Common Third is about using an activity to strengthen 1
relationshipbetweenusanda child and todevelop new skills. This could
be any activity, be itooking pancakes, tying shoelacéging a bike,
building a kite, playing football together, going on a fishing trip togethierkK S SEI OiG | OGA OA G @&
portant as long as it has the potential be more than merely doing somethinghe Common Thirid about
creatinga commonlyshared situatiorthat becomes a symbol of the relationship betwagnas the profes-
sionaland the child, something third that brings the twb ustogether. It allows us to sharan activityin a

way that we can both be equal, two people connected by sdrimgtwe both enjoy doing. If we undertake

the activity withthe intention of enhancing our relationship and learning togethiecan become a Com-

mon Third, but it would be wrong to assume that all activities are automatically Common {jhétdike

blowing into a trumpetdoes not automatically create@harmonious soungl

The Common Third alsequires us to
be authentic and sekreflective, bring-
ingin our own personality asraim-
portantresourcelt is about findingan
activity in whichwe andthe childare
both genuinely interestedn thissense
the Common Third suggests a chileh-
tred approach and full participatioof
the child in every step the childhas to
be involved on equal terms in all pro-
ject phases, fronplanning the activity
(if it needs planning) to evaluating it af-

terwards and identifying what we have learned.

What makes the Common Thiparticularly importantisthat it sees us and the child as learning together

An equal relationsip means thatve both sharea common potentibfor learningand growth, which makes
the opportunities for Common Thirds almost endless: the activities could be not just those that we as the
adult might be better in, but also those that the child might be more expert in and can teach us, or even
activities that we have both never tried and can thus learn about together

The Common Third is often not a new idea to practitioners in the UK, but it provides much more focus on
engaging in activities with children and emphasises the importance of practieatjve activities for devel-
oping relationships. It gives professionals a language to express why this is important and to argue for why
it is valuable. The following example from a Scottish fostering support worker illustrates this:

WL KI R 0 SgSyourgdmyiwito MEsinyfoster care for around two years. We had developed a good
relationship over this time and had done some fun activities together. The plan was for him to return home
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to his mother, and | was to support him with this transitionhéligh he was a very energetic, friendly boy

who talked easily to adults, he was struggling to open up to people about his thoughts and feelings about
returning home. | planned to do a creative project as a Common Third with him to help him think about
what he had experienced with his foster carer, what he was looking forward to and also fearful of about re-
turning home and who could help him with this. We discussed this project and planned to build a bridge on
top of a board, with all his memories of beinghnhis foster carer on one side of the bridge and his feelings
about moving back with his mother on the other side. He liked this idea and asked if we could go to the
woods to do it. As this sounded like a great idea, we made plans to do this on misiext v

It was a lovely sunny day, so we took all the art equipment we needed and a rug and found a big old tree to

sit under. We laid out the rug on the grass and settled down to work on the project. He decided to use
scrunched up tissue paper to makeerito go under the bridge, so we both got busy scrunching and glu-

ing the tissue paper onto the board, and he then put glitter on to make it look like water. He painted the

AN} a4 2y SIFOK aARS 2F (KS NAGSN HyR ##NRIVEH RNVa (KBA
ready to stick his photos, memories and words on. We both experimented with trying different ways to con-
struct a bridge out of twigs and branches that we collected from under the tree. We ended up making it in
papiermaché, whicht8y ySSRSR (2 o0S € SFTG G2 RNER Ay GKS adzyar
we were sitting under but said he was a bit scared of heights. With a little encouragement from me he tried
climbing on the lower branches first to see how he felt@oicquite excited. So we ran over to another tree,

which had fallen over and had some big, etsglimb branches. | climbed this tree too, which he thought

was funny. He went on to climb several other trees, getting higher each time. He was thrilkzdcane

grayQid aoOFNBR 2F KSAIKGa yeY2NBe !'G GKS SyR 27
LINR dzZRf @ OF NNASR KAa 02FINR ¢6A0K (G4KS ONAR3IS YR NAOD
GKAY]l 6SQ0S R2yIsfcouBe dgreedl. H \Bak éxcitédaoRshodv bidTfoster carer what we had
done on our return and put it away safely for us to continue on my next visit. | reminded him and his carer to
collect photos and memories to put on the board next time.

When | arrive the following week he was all ready with his board on the kitchen table and his photos. We
began working out where to put what, and he told me about each of the photos and the memories they

hold. He also had photos of his mum and her new husband at#woeint wedding, along with other family
members and told me who they all were. | had some ping pong balls in my box of crafts which he decided he
wanted to paint and place on the bridge. | suggested that he put the people who could help him on the
bridge,but he insisted that he put two anone being him and the other being his foster carer. The paint

was dripping down the balls and he told me that this was him and his foster carer crying when he has to
leave her to go home. | suggested that he write deame of his feelings about going home and cut them

2dzi G2 aGA01 2y GKS o02FNR® ¢KS 2yfe FSStAy3a KS g4t
the bridge. He said this was because he was happy with the way things were, living with hisafi@stbut
spending several nights a week with his mum. The more we created and worked on this project together,

the easier it became for him to realise and open up about his feelings and helped me to understand in what
way | could help him to feel betterV

¢tKS SEIFYLXS &aK2ga (GKIFG ¢6KSy o6SAy3a 3AdzARSR o0& GKS O
much more meaningful, memorable and positive outcome. By emphasising the importance of both us and

the child becoming fully absorbed and engaged in tfeepss, the Common Third illustrates that what re-

ally matters is how we interact with childreywhat exactly we are doing together is just the catalyst for
developing our relationship, learning together and sharing a sense of happiness.
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The Learning Zone  Model

B —

WLT @2dz oyl (2 FSSt aSdpanicZone
Do what you already know how to do.
dzi  AF e2dz gl yi G2
Go to the cutting edge of your competence,
Which means a temporary loss of security.
{22 6KSYS@SN)I @2dz R2yQ
What you are doing
Know
Thatyouared R g Ay 3 XQ

3

(Viscott, 2003)

Social pedagogy encourages aspractitioners to see any daily life situation as a potential learning oppor-
GdzyAGe F2NJ I OKAfR FyR (Kdza G2 3ANI RdzZl £t & ydzNI dzZNB
hugely joyfulexperience, stimulating curiosity and connecting them to their physical and social environ-
ment. The Learning Zone Model, which was developed by the Geathgenture pedagogue To®en-

ninger,is a helpful model to illustrate how we can create learning situnet.

In order to learn we have to exploend venture out into the unknown. @already know oummediate
surroundingswhich formour Comfort Zoneln the Comfort Zonghings are familiato us;we feel comfort-
ableandR2 Yy Qi KI @S (The @nifott Bond is/iMportdiit, bdcaude it gives us a place to return
to, to reflect and make sense of things safe haven.

Although it is cozy to stay in our Comfort
Zone we have to leave iin order o get to
know the unknownWe need to exploreur
Learning Zone, which lies just outside of our
secure environment. Only in the Learning
Zone can we grow and learlive out our cu-
riosity andmake new discoverieand thus
slowly expand our Comfort Zoty becom-
ing more familiar with more thing€oing

into our Learning Zone is a borderline expe-
riencecg S FSSt HSQNB SELX 2N
our abilities, our limits, how far we dare to
leave our Corfort Zone.

However, beyonaur Learning Zone liesur PanicZone, wherein learning is impossible, as it is blocked by a
senseof fear.Any learning connected with negative emotions is memorized in a part of the human brain
that we can access only in similar emotional situati@hgeriences of being in our PanimZare fre-

guently traumatic, and any sense of curiosity is shut down by a need to get out of our Panic Zone. There-
fore, we should aim to get close to, but not into, our Panic Zone.

A
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In the transition from Comfort Zone to Learning Zone we needtobe casefuSy G { Ay 3 NAR a1l a
go too far out of our Comfort Zonebeyond the Learning Zorginto the PanicZone, where all our energy
is usedup for managing/controllingpur anxietyand no energy can flow into learning

Importantly, these three zonesre different for different situations and different for each perspwe all

have our own unigu€omfort ZoneLearning ZonandPanicZone For example, for a child who has grown

up in chaotic family circumstances, drinking out of a dirty cup might bieg#y normal and within their

Comfort Zone, whereas sitting down for a meal together might be far out of their Comfort Zone to begin
with ¢ for children with different experiences this might be the other way around. Where one zone ends
and the other stats is very oftemot as clearly visible as the illustration aboveThis means that we must

never push someonelseinto their Learning Zone, as we cannot see whare zone leads into the next

All we can do is invitethers to leave their Comfort Zonealue their decisiontake them seriouslgndgive

thema dzLILI2 NI &2 GKSe@ g2y Qi SYGSN)I GKSANItlIyAO %2ySo
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aiming to create learning situations for childrénis a simple model that can even be used when talking

with children to find out how they might feel about being expected to go to a new semobio explore

with them how, with the right support, this might not put them into their Panic Zone but erthiel@ to

increase their Learning Zone step by step.

The following example from a residential home for children with disabilities shows how professionals can
create positive experiences for childremen in difficult conditions. The home had taken some of the chil-

dren to the seaside promenade on a surtay. When they walked onto the pier it turned venndy

though, and one of the boys with autism began screaming his lungs out and crouched ocartkead he

got overwhelmed by the sound and ferocity of the wind on the pi¢hen the team finally managed to get

him away from the pier he was soaked in sweat and exhausted. But rather than avoiding the pier in the fu-
ture the team thought about how thegould gradually help the boy overcome his anxieties, so the first

time they revisited the pier they only drove to the car park close to it but stayed in the car with him. The
F2fit26Ay3 GAYS GKS@ 2LISYSR GKS o0 2 &mshe dviaysRtayed I € A
Ot2as8 (2 KAAa O2YF2NI 12yS IyR 1ySse GKIFG KS RARyQI

In small steps they got the boy to be okay with the window all the way down, with the door open, with

stepping out of the car, thetaking a few steps towards the pier arlatervisit, until ultimately the boy

was fine with stepping back onto the pier. Now the pier has very much become his comfort zone and is one

of his favourite places to go to. It would have been easy to avoiditreaiogether, but most likely this

g2dzZ R KI @S NBadzZ 6GSR Ay (KS 0 Z&gead thie2einTchddditheimdry S & K N.
difficult but also more rewarding option to help the boy enter his learning zone without the fear of being

pushed bgond.By being given the choice of when to go a step further and how much he felt able to chal-

lenge himself, the boy was able to expand his comfort zone slowly but steaily quite impressively in

the end.
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Multiple Intelligences Theory

The concepbf Multiple Intelligences was developed by Howard Gardner, a professtucationat Har-

vard University, anfirst published in his bookrames of Mind1983). It quickly became established as an
important model explaining the different ways in which learn, think, understand and adt DI NRY S NI &
mainidead GKI G Ay dSttA3aSyOS KIFa Ylye F2N¥xaz dGKFdG ¢SQl
common assumption thatome people are highly intelligent whilst others are not very intelligent,that

intelligence can be assessed through measstet as the 1Q tesisboth deeply flawed and unhelpfuk

prevensus from understanding intelligence more broadly and from creating meaningful learning opportu-
nities. Sadly, imlsomeans thatmany chidBy | YR | Rdz 64 F¥SSf 2dzZRISR & wa
gent in the narrow way in which we traditionally conceptualise intelligence

Gardner argues that each person hasmequeblend of multiple intelligences, not just one type or level of
intelligence He originally identified seven different intelligences (see imagg)caimathematical, linguis-

tic, spatiatvisual, musical, bodHkinaesthetic, intrapersonal and interpersonahe types of irglligence

that we possess both affect how we perceive the world (what we might be most in tune with, which senses
we might use) and how we prefer to learn (how we have come to understand the world). For instance, a
child with a stronger boditkinaestheticintelligenceis keen on tactile experiencasjghtlike to touchall

the ingredients used in a cake recipe and might most meaningfully learn about aerodynamics with a para-
chute strapped on so as to physically experience the forces at play. A childneitgest musical intelli-

gence might be more tuned into the sounds around them and might learn a poem much better by turning it
into a song.

/6\

© ThemPra Social Pedagogy Community Interest Company
www.socialpedagogy .co.uk




